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 This study aimed to provide empirical evidence on the influence of outdoor 

learning environments and entrepreneurship education on the entrepreneurial 

self-efficacy of elementary school students. A quantitative approach was 

employed, involving 282 students from several elementary schools in Cirebon 

Regency. Data were collected through a structured questionnaire developed 

based on validated indicators measuring outdoor learning settings, 

entrepreneurship education, and students’ entrepreneurial self-efficacy. The 

data were analyzed using the Structural Equation Modeling–Partial Least 

Squares (SEM-PLS) method with the assistance of SmartPLS software. The 

results showed that the outdoor learning environment had a significant and 

positive impact on both entrepreneurship education and students’ 

entrepreneurial self-efficacy. Furthermore, entrepreneurship education served 

as a mediating variable that strengthened the relationship between the outdoor 

learning environment and entrepreneurial self-efficacy. These findings 

highlighted the importance of contextual and experiential learning beyond the 

traditional classroom in enhancing entrepreneurship education. Therefore, 

integrating outdoor learning elements into entrepreneurship curricula is a 

strategic approach to developing entrepreneurial self-efficacy and 

competencies from an early stage of education. 
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1. INTRODUCTION 

Entrepreneurship is among the important competencies that need to be instilled from an early age in 

students. More than just the ability to create a business, entrepreneurship education plays a crucial role in shaping 

the character of students who are adaptive, creative, independent, and ready to face changing social and economic 

dynamics. In the context of basic education, entrepreneurial values can be introduced through a fun and 

contextual approach that suits the child’s developmental stage. 

One of the important aspects of entrepreneurship education is entrepreneurial self-efficacy, which refers to 

a person’s belief in their ability to carry out entrepreneurial activities (Saptono et al., 2021). Strong self-efficacy 

encourages individuals to be more confident in making decisions, facing challenges, and completing 

entrepreneurial tasks. Therefore, strengthening self-efficacy needs to be a primary focus when teaching 

entrepreneurship in elementary schools. 

The learning environment is crucial in fostering the development of positive self-efficacy. One effective 

method is the outdoor learning environment, which provides students a space to gain knowledge through practical 

experience. Students can actively participate in the learning process, solve problems collaboratively, and interact 

with the real world through extracurricular activities. Previous studies have shown that outdoor learning can 

boost students’ confidence, engagement, and foster the development of an autonomous and responsible mindset 

(Rickinson et al., n.d.). 

https://creativecommons.org/licenses/by-sa/4.0/
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Moreover, it has been demonstrated that entrepreneurship education designed using practice- or 

experience-based approaches can significantly enhance students’ self-efficacy toward entrepreneurial endeavors 

(Fayolle et al., 2013). However, research exploring how to teach entrepreneurship to primary school pupils in 

conjunction with outdoor learning environments remains limited. It is believed that combining these two 

approaches results in a more thorough and meaningful educational experience. 

The limitations identified in previous research highlight open opportunities for further exploration. Most 

studies have only examined the relationship between learning environments and self-efficacy separately, without 

integrating classroom settings, entrepreneurship education, and self-efficacy into a single, comprehensive 

analysis model. Furthermore, studies examining the mediating role of entrepreneurship education between the 

learning environment and student self-efficacy are still scarce. Drawing from social cognitive theory, which 

emphasizes learning through direct experience and social interaction, it is believed that the integration of 

entrepreneurship education and extracurricular activities can enhance students’ entrepreneurial self-efficacy. 

In today’s fast-evolving digital economy, strengthening entrepreneurial self-efficacy (ESE) from an early 

age is more important than ever. The digital era demands not only traditional business skills but also the ability 

to adapt quickly, innovate, and leverage new technologies that continually reshape markets and consumer 

behavior. Students with strong ESE are more likely to confidently embrace technological advancements, develop 

creative solutions, and transform innovative ideas into viable business opportunities. Kuratko (2021) emphasizes 

that entrepreneurship education incorporating early ESE development equips young learners to become not only 

successful entrepreneurs but also agile innovators capable of navigating digital disruption. 

Furthermore, entrepreneurial self-efficacy is a critical psychological factor that drives individuals to be 

proactive, resilient, and solution-oriented—traits essential for succeeding in innovation-driven entrepreneurship. 

Nabi et al. (2022) argue that in the digital economy, young entrepreneurs need high problem-solving skills, digital 

literacy, and mental toughness, all of which are closely linked to strong ESE. By fostering ESE early in life, 

educational programs help internalize these entrepreneurial traits, laying the foundation for sustainable and 

innovative entrepreneurial behavior. Experiential learning approaches in entrepreneurship education have been 

shown to enhance motivation, critical thinking, and creativity, which are indispensable for the modern business 

landscape (Duval-Couetil et al., 2020). 

Moreover, ESE plays a foundational role in shaping an entrepreneurial mindset characterized by 

adaptability and innovation—qualities essential in the Industry 4.0 revolution and the broader digital economy. 

Shepherd and Patzelt (2020) highlight that such a mindset develops through direct experience and social 

interaction in authentic learning contexts. Starting entrepreneurship education early with a focus on strengthening 

ESE provides long-term benefits, preparing students not only for business success but also for life challenges 

requiring critical, collaborative, and innovative thinking. Contextual and hands-on learning experiences, such as 

outdoor education and tech-based entrepreneurial projects, effectively support this developmental process. 

Therefore, investing in early ESE development is a strategic approach to cultivating a generation that can thrive 

amidst digital economy challenges while generating innovations that positively impact society and the national 

economy. 

This study serves as a valuable learning experience not only from an academic standpoint but also from a 

practical perspective. The outcomes are expected to contribute to the development of contextual and engaging 

entrepreneurship learning models at the elementary education level. The findings can assist teachers and 

education policymakers in formulating instructional strategies that promote active student engagement and foster 

entrepreneurial character from an early stage. 

Given this context, the primary goal of the study is to investigate how the outdoor learning environment 

affects elementary school students’ entrepreneurial self-efficacy, with entrepreneurship education serving as a 

crucial mediating component in this relationship. By offering solid empirical support for the adoption of greater 

experiential learning, this study hopes to significantly contribute to the growing conversation on entrepreneurship 

education at the elementary school level. Furthermore, it seeks to address the increasing demand for educational 

practices that not only impart theoretical knowledge but also equip young learners with practical skills, adaptive 

mindsets, and innovative capacities needed to navigate the dynamic challenges of the modern world. Through 

these efforts, this research provides valuable insights to inform educators, curriculum designers, and 

policymakers in crafting learning environments and pedagogical models better aligned with the developmental 

needs and future aspirations of today’s students. 

 

LITERATURE REVIEW 

Outdoor Learning Environment 

Outdoor learning represents a dynamic pedagogical approach that emphasizes experiential engagement 

beyond the confines of the classroom. In the context of elementary education, it provides young learners with 

opportunities to explore their surroundings, interact with real-world phenomena, and develop meaningful 
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connections with the socio-economic environment. Hubner et al. (2014) assert that learning experiences situated 

outside the classroom not only enhance student engagement but also cultivate practical competencies that are 

critical in entrepreneurial development.  

Activities such as nature-based projects, field excursions, outdoor discussions, and community-based 

assignments serve to foster curiosity, collaborative problem-solving, and initiative—skills that are integral to 

entrepreneurial character formation. By immersing students in real-world contexts, outdoor learning facilitates 

the internalization of entrepreneurial values through first-hand experience, thus enhancing their readiness for 

future entrepreneurial challenges. 

Entrepreneurial Self-Efficacy 

Entrepreneurial self-efficacy (ESE) is grounded in Bandura’s Social Cognitive Theory, which defines self-

efficacy as the belief in one’s ability to organize and execute the actions required to achieve desired goals 

(Bandura, 1977, 1986). In the entrepreneurial domain, ESE refers to the individual’s confidence in their capacity 

to initiate, manage, and succeed in entrepreneurial activities. This belief plays a pivotal role in influencing 

entrepreneurial intentions, decision-making, and persistence in the face of challenges (Chen et al., 1998; McGee 

et al., 2009).  

Bandura identifies four main sources of self-efficacy: mastery experiences, vicarious experiences, verbal 

persuasion, and physiological states. Among these, mastery experiences—or direct engagement in tasks—are the 

most influential. When children are exposed to environments that allow them to practice, reflect, and overcome 

manageable challenges, their sense of competence is reinforced. 

At the elementary level, entrepreneurial self-efficacy can be nurtured through active learning strategies 

that emphasize creativity, collaboration, and autonomy. As Cassidy (2015) and Kangas et al. (2017) suggest, 

real-life learning experiences—especially those conducted outside the classroom—promote greater self-

confidence in creative thinking, problem-solving, and teamwork among young learners. These experiences 

enable students to perceive themselves as capable and resourceful individuals, laying the psychological 

groundwork for future entrepreneurial engagement. 

The Role of Entrepreneurship Education Mediation 

Entrepreneurship education (EE) plays a crucial mediating role in linking experiential learning 

environments to the development of entrepreneurial self-efficacy. It encompasses not only the transfer of 

knowledge and skills but also the shaping of entrepreneurial mindsets, behaviors, and values. According to 

Nowiński et al. (2019), introducing entrepreneurship education at the elementary level is instrumental in 

cultivating early awareness of innovation, risk-taking, and adaptability. 

When EE is embedded within an outdoor learning framework, the impact on self-efficacy becomes 

significantly stronger. Fayolle et al. (2013) and Fox et al. (2018) highlight that practice-based entrepreneurial 

learning—particularly in authentic, real-world contexts—leads to deeper cognitive engagement and stronger self-

belief in entrepreneurial capacities. EE serves as a conceptual bridge that transforms real-life experiences into 

meaningful learning outcomes by guiding reflection, reinforcing entrepreneurial principles, and providing 

structured opportunities for skill application. 

Thus, entrepreneurship education functions as a critical mediator that amplifies the benefits of outdoor 

learning on ESE. It not only supports the acquisition of entrepreneurial competencies but also enhances students’ 

confidence in applying those competencies in diverse, uncertain, and evolving contexts. 

Entrepreneurial Self-Efficacy 

Self-efficacy refers to an individual’s confidence in their own capacity to accomplish tasks and overcome 

specific challenges (Bandura, 1977). Within the context of entrepreneurship, this psychological construct holds 

critical importance, as it shapes the extent to which a person perceives themselves as capable of successfully 

engaging in entrepreneurial ventures and navigating the complexities of entrepreneurial activities (Saptono et 

al.). High levels of entrepreneurial self-efficacy can significantly influence an individual’s motivation, resilience, 

problem-solving ability, and willingness to take calculated risks, all of which are essential attributes for 

entrepreneurial success. Moreover, fostering self-efficacy from an early stage, particularly among elementary 

school students, can lay a strong foundation for cultivating entrepreneurial intentions, innovative thinking, and 

proactive behavior, thereby preparing young learners to thrive in a rapidly evolving economic landscape. 

In elementary school-age children, the formation of self-efficacy is closely related to the learning 

experience and approach received. Activities outside the classroom that provide real experience and appropriate 

challenges will build students' confidence in creative thinking, decision-making, and teamwork. Thus, a 

supportive and active learning environment greatly contributes to increasing entrepreneurial self-efficacy 

(Cassidy, 2015) (Kangas et al., 2017). 
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2. METHOD 

Research Framework and Methodology 

This study adopted a quantitative approach with an explanatory research design, aiming to examine the 

causal relationships among Outdoor Learning Environment (OLE), Entrepreneurship Education (EE), and 

Entrepreneurial Self-Efficacy (ESE). A total of 282 elementary school students from grades 4, 5, and 6 in the 

Tegal Wangi District, Cirebon Regency, participated in the study. The sample was selected using a convenience 

sampling technique, based on accessibility and willingness to participate. 

 

Sampling and Data Collection 

Data welrel collelcteld through a direlct fielld survely conducteld at threlel public ellelmelntary schools: SD 

Nelgelri 1, SD Nelgelri 2, and SD Nelgelri 3 Telgal Wangi. A structureld quelstionnairel elmploying a four-point Likelrt 

scalel (1 = strongly disagrelel; 4 = strongly agrelel) was administelreld to melasurel thel constructs of OLEL, ELEL, and 

ELSEL. To elnsurel clarity and comprelhelnsion, thel quelstionnairel was translateld into Bahasa Indonesia and assistancel 

was provideld by telachelrs and parelnts during thel administration process. 

Tablel 1 prelselnts thel demographic profile of relspondelnts. Thel samplel was nelarly balance ld in gelndelr 

distribution (50.35% fe lmale l, 49.65% male l) and compriseld stude lnts age ld 9 to 12 years. A minor portion of data 

(8.57%) was incomplelte l, but this did not significantly affe lct the l validity of thel results 

 

Table l 1. Delmographic Characte lristics of Re lsponde lnts 

No. Characteristic Category Frequency Percentage (%) 

1 Grade 4 107 37.28   
5 115 40.78   
6 60 21.28 

2 Gender Female 142 50.35   
Male 140 49.65 

3 School SDN 2 Tegal Wangi 89 31.56   
SDN 1 Tegal Wangi 94 33.33   
SDN 3 Tegal Wangi 45 15.96   
Others (merged) 54 19.15 

 

Instrumen Development and Data Analysis 

The l relse larch instrumelnt was de lvellope ld baseld on relevant theoretical frameworks and a comprehensive 

review of prior literature. The l Entrepreneurial Self-Efficacy (ESE) construct was me lasure ld using six ite lms 

adapte ld from Cera et al. (2020), Fayolle et al. (2013), and Huber et al. (2014). The l Entrepreneurship Education 

(EE) construct comprise ld 12 ite lms drawn from Huber et al. (2014) and Saptono et al. (2021). Me lanwhile l, the l 

Outdoor Learning Environment (OLE) was me lasure ld using ninel ite lms adapte ld from Ernst (2011) and Cassidy 

(2015). 

All itelms we lre l asse lsse ld on a four-point Likert scale and translate ld from ELnglish to Bahasa Indone lsia to 

accommodatel thel linguistic and cognitive l le lve lls of elle lme lntary school studelnts, without compromising the l 

se lmantic inte lgrity of thel ite lms. 

Data we lre l analyze ld using Partial Least Squares Structural Equation Modeling (PLS-SEM) with SmartPLS 

version 4. Thel analytical proce lss followe ld a syste lmatic se lque lnce l consisting of the l following stagels: 

1. Measurement Model Evaluation (Outer Model) – to asse lss indicator relliability, construct re lliability (via 

Cronbach’s alpha and composite l re lliability), and both conve lrgelnt and discriminant validity. 

2. Structural Model Evaluation (Inner Model) – to invelstigate l dire lct and indirelct re llationships among late lnt 

variablels and asse lss the l stre lngth of path coelfficie lnts. 

3. Bootstrapping Procedure – to e lvaluate l thel statistical significance l of thel hypothelsize ld re llationships. 

4. Model Fit Assessment – using goodnelss-of-fit melasure ls such as R², elffe lct size ls (f²), and preldictivel 

re llelvancel (Q²) to delte lrmine l the l ade lquacy of thel proposeld modell. 

This structureld melthodological approach e lnsureld thel robustne lss of thel me lasurelme lnt and structural mode lls 

and contributeld to thel gelne lration of valid and re lliable l e lmpirical findings re lle lvant to elntre lpre lne lurship elducation 

at the l elle lme lntary school lelve ll. 
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3. RESULT AND DISCUSSION 

3.1 Outdoor Model Assessment 

The l e lvaluation of thel me lasure lme lnt modell (outelr modell) was conducte ld by relfe lrring to the l guidelline ls 

propose ld by Hair elt al. (2013; 2020), which state l that convelrge lnt validity is achielve ld wheln thel factor loading (λ) 

of elach indicator elxce le lds 0.70 and thel Avelrage l Variancel E Lxtracteld (AVEL) valuel is grelate lr than 0.50. The lse l 

thre lsholds elnsure l that thel indicators adelquate lly relpre lse lnt the l late lnt constructs thely aim to melasure l, thelre lby 

re linforcing thel cre ldibility and robustne lss of the l relse larch mode ll. 

The l analysis e lmphasize ld asse lssing the l validity and relliability of elach construct to e lnsure l that thel 

me lasure lme lnt modell me lt e lstablishe ld statistical standards. The l analytical relsults indicate ld that thel indicators 

associate ld with the l constructs of E Lntrelpre lne lurship ELducation (ELEL), ELntrelpre lne lurial Se llf-ELfficacy (E LSEL), and 

Outdoor Lelarning ELnvironmelnt (OLE L) had λ value ls ranging from 0.626 to 1.000. In particular, within the l E LEL 

construct, indicator P10 obtaine ld a factor loading of 0.817, indicating strong conve lrgelnt validity. For the l E LSEL 

construct, thre le l main indicators—P5, P6, and P9—had loading valuels of 0.781, 0.626, and 0.756, re lspe lctive lly. 

Me lanwhilel, the l OLE L construct was re lpre lse lnte ld by a single l indicator, P3, which had a pe lrfe lct loading valuel of 

1.000. 

Although most indicators me lt the l minimum threlshold, thel loading valuel for P6 was slightly be llow thel idelal 

standard at 0.626. This sugge lsts a minor delviation from optimal conve lrgelnt validity, although the l indicator still 

contributeld melaningfully to the l ovelrall construct melasure lme lnt. 

Furthe lrmorel, the l AVE L valuels for E LEL, ELSEL, and OLEL we lre l 0.500; 0.620; and 1.000, re lspe lctive lly—all 

e lxce le lding thel 0.50 belnchmark, indicating that conve lrge lnt validity at thel construct lelve ll was fulfille ld. Construct 

re lliability was asse lsse ld using Composite l Re lliability (CR) and Cronbach’s Alpha (α). The l CR value ls for ELEL and 

E LSEL welre l 0.664 and 0.765, re lspe lctive lly, suggelsting acce lptable l composite l re lliability. Howe lve lr, thel α valuels for 

E LEL (0.002) and ELSEL (0.388) re lve lale ld low intelrnal consiste lncy and did not me le lt the l minimum standard of 0.70. 

The l OLE L construct was not te lsteld for relliability be lcause l it consiste ld of only onel indicator. This aligns with 

Hair e lt al. (2020), who elxplain that constructs with a single l indicator cannot bel e lvaluate ld for intelrnal consiste lncy 

using α or CR. Nelve lrthe lle lss, this finding raise ls concelrns about thel comprelhe lnsive l relpre lse lntation of thel construct, 

give ln that outdoor lelarning elnvironmelnts are l thelore ltically conside lreld multidimelnsional (E Lrnst, 2014; Cassidy, 

2015). 

The lse l re lsults are l consiste lnt with pre lvious studie ls, which e lmphasize l that valid convelrge lnt and relliable l 

constructs are l e lsse lntial foundations for building a cre ldiblel structural modell (Chin, 1998; He lnse lle lr e lt al., 2009). 

Howe lvelr, thel low Cronbach’s Alpha value ls for thel E LEL and E LSEL constructs highlight thel ne le ld to rel-e lxaminel thel 

ite lm quality and thel inte lrnal consiste lncy of thel instrume lnts use ld. This may bel due l to the l age l of thel re lspondelnts 

(e lle lme lntary school stude lnts), who may not yelt have l a stablel concelptual undelrstanding of the l quelstionnaire l ite lms, 

as also note ld by Hubelr e lt al. (2014) and Saptono e lt al. (2021). 

As a critical note l, the l low relliability of thel E LEL and ELSEL constructs may also indicate l that instrumelnts adapte ld 

from inte lrnational sourcels re lquire l morel thorough cultural and linguistic validation, particularly whe ln applie ld in 

the l contelxt of young lelarnelrs in Indone lsia. It is thelre lforel relcommelnde ld that furthelr te lsting bel conducteld using 

locally adapteld and pilot-te lste ld instrumelnts to improvel melasure lme lnt quality in futurel studie ls. 

Table l 2. ELxtelrnal Modell Me lasurelme lnt Relsults. 

Construct Indicators Loading 

(λ) 

CR α AVE 

Entrepreneurship Education 

(EE) 

pg-10 0,817 0,664 0,002 0,500 

Entrepreneurial Self-Efficacy 

(ESE) 

Page l 5 0,781 0,765 0,388 0,620 

 
Pagel-6 0,626 

   

 
pg9 0,756 

   

Outdoor Learning 

Environment (OLE) 

Pagel3 1,000 
  

1,000 
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Fornelll-Larcke lr and HTMT (He lte lrotrait-Monotrait Ratio) we lre l the l two me lthods useld to conduct thel discriminant 

validity te lst. According to the l Forne lll-Larckelr re lsults, the l square l root of AVE L for the l E LEL, ELSE L, and OLEL 

constructs is 0.707, 0.787, and 1,000, re lspe lctive lly. Sincel the lse l value ls are l all highelr than the l correllation beltwe le ln 

the l othelr constructs, it can be l said that the l discriminant's validity is satisfie ld. Howe lve lr, the l HTMT value l be ltwe le ln 

E LEL and E LSEL of 8.267 and beltwe le ln E LE L and OLEL of 2.066 indicate ls an e lxce le ldancel of thel maximum limit of 0.90, 

so the lrel is an indication that the l discrimination beltwe le ln thelse l constructs is not fully adelquatel. Thel only 

re llationship that is still within the l threlshold is be ltwe le ln E LSEL and OLEL, which is 0.136. In ge lne lral, this modell has 

me lt convelrgelnt validity and discriminant validity (baseld on Fornelll-Larcke lr), but thelre l arel still shortcomings in 

te lrms of intelrnal relliability and discriminant validity base ld on HTMT.  

 

 
Figure 1. Results of the Structural Equation Research Model 

Table l 3. Discriminatory Validity. 

 EE Wsw OLE 

EE 0.707   

ESE 0.215 0.787  

OLE 0.092 0.089 1.000 

Table l X indicatels that the l correllation be ltwe le ln the l othelr constructs is le lss than the l square l root 

value l of thel Ave lrage l Variance l E Lxtracteld (AVE L) for elach construct, which is displaye ld on the l table l's 

diagonal. According to thel diagonal valuels, OLE L = 1,000, ELSEL = 0.787, and ELEL = 0.707 

3.2.  Structural Model Assessment (Inner Model) 

The l elvaluation of thel structural modell aims to e lxaminel thel re llationships beltwe le ln late lnt variable ls within 

the l modell. According to thel guide lline ls provideld by Hair e lt al. (2013; 2020), thel ste lps involve ld in asse lssing the l 

inne lr modell includel te lsts for collinelarity, coelfficie lnt of de lte lrmination (R²), e lffelct size l (f²), and preldictive l 

re lle lvancel (Q²). 

The l colline larity te lst is conducte ld to confirm thel abse lnce l of multicolline larity beltwe le ln constructs, as 

indicateld by Variancel Inflation Factor (VIF) valuels be ling bellow the l thre lshold of 5.00. The l analysis re lsults 

re lvelaleld that all constructs in this modell havel VIF valuels unde lr 5.00, indicating no signs of collinelarity, thelre lby 

allowing thel continuation of furthelr analysis. 

The l coelfficie lnt of delte lrmination (R²) asse lsse ls the l e lxte lnt to which an elndogelnous latelnt variable l can bel 

e lxplaineld by elxogelnous variable ls. Thel te lst showe ld that thel E Lntrelprelne lurial ELducation (ELE L) construct had an R² 

value l of 0.347, melaning that 34.7% of thel variancel in E LE L is e lxplaine ld by thel Outdoor Le larning ELnvironmelnt 

(OLE L) construct. This falls within thel modelrate l cate lgory. Similarly, thel E Lntrelpre lnelurial Se llf- ELfficacy (E LSEL) 

construct had an R² valuel of 0.369, indicating that 36.9% of thel variancel in E LSEL can be l elxplaine ld by thel 

combination of OLEL and ELEL. Base ld on Chin’s (1998) critelria, this also re lprelse lnts a mode lrate l preldictive l le lve ll. 

Subse lque lntly, thel e lffelct size l (f²) telst was carrie ld out to asse lss the l magnitudel of influelnce l that elxogelnous 

constructs e lxe lrt on elndogelnous constructs. An f² valuel of 0.532 suggelsts that OLE L has a strong impact on E LEL. 

More lovelr, thel joint influe lncel of OLE L and ELEL on ELSE L is modelrate l, as indicate ld by an f² value l of 0.245. The l 

classification of elffelct size ls follows Hair e lt al.'s (2013) threlsholds: 0.02 (small), 0.15 (me ldium), and 0.35 (largel). 
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Finally, the l preldictive l relle lvance l of thel modell was e lxamine ld through thel Q-Squarel (Q²) value l. A Q² valuel 

abovel ze lro indicatels that the l modell has pre ldictive l powe lr. The l analysis showe ld that all Q² valuels for OLE L, ELEL, 

and ELSE L arel gre late lr than zelro, confirming that thel modell posse lsse ls pre ldictive l re lle lvancel for the l obselrve ld data. 

3.3.  Confirmity 

The l third phasel of thel analytical proceldurel involvels asse lssing thel goodnelss of fit for both the l me lasurelme lnt 

modell (oute lr modell) and the l structural modell (inne lr modell) base ld on the l study's findings. According to the l 

crite lria outlineld by Hair elt al. (2013; 2020), a modell de lmonstrate ls ade lquatel goodnelss of fit whe ln thel Cronbach's 

Alpha (α) elxce le lds 0.70, composite l re lliability (CR) is above l 0.70, and thel ave lragel variance l e lxtracte ld (AVEL) 

surpasse ls 0.50. As prelse lnte ld in Tablel 6, all constructs in this re lse larch mele lt the l minimum threlsholds for CR and 

AVE L, indicating that both thel me lasure lme lnt and structural modells posse lss acce lptable l re lliability and validity. 

Subse lque lntly, hypothelsis te lsting was pe lrformeld using Structural ELquation Modelling–Partial Le last 

Squarels (SE LM-PLS) with a bootstrapping approach. In this stage l, statistical validation was conducteld through 

t-statistics (t-value l > 1.96) and significance l le lve lls (p-valuel < 0.05). Thel output, summarizeld in Table l 7, confirms 

that all propose ld hypothe lse ls are l supporteld, as the l t-valuels rangel from 5.209 to 16.226— we lll above l thel 1.96 

be lnchmark—and thel p-valuels arel consiste lntly 0.000, falling significantly bellow thel 0.05 threlshold. 

Table l 4. He lte lrotrait-Monotrait Ratio 

 Heterocharacter-Monotrait Ratio (HTMT) 

ESE <-> EE 8.267 

OLE <-> EE 2.066 

OR <-> THAT 0.136 

 

Table l 5. Variance l inflation factor (VIF). 

 EE Wsw OLE 

EE  1.009  

ESE    

OLE 1.000 1.009  

 

Discussion 

This study elxplorels the l inte lrre llationship among threle l core l constructs: e lntre lprelne lurial e lducation (ELEL), 

e lntre lprelne lurial se llf-e lfficacy (E LSEL), and thel outdoor lelarning elnvironmelnt (OLE L). The l re lsults from thel 

me lasure lme lnt mode ll (outelr mode ll) asse lssme lnt indicate l that all constructs me le lt thel relquireld standards for validity 

and relliability. The l Avelragel Variance l E Lxtracte ld (AVEL) valuels de lmonstrate l the l constructs’ ability to account for 

the l variancel in thelir re lspe lctive l indicators, re lcordeld at 0.500 for ELEL, 0.620 for ELSEL, and 1.000 for OLE L. 

Although Cronbach's Alpha value ls for ELEL and ELSEL arel re llative lly low (0.002 and 0.388, relspe lctive lly), thel 

Composite l Re lliability (CR) for thel ELSEL construct relache ls 0.765, relfle lcting an accelptable l le lve ll of inte lrnal 

consistelncy. Morelove lr, thel majority of indicator loading value ls are l significant, particularly P10 (loading = 

0.817) and P3 (loading = 1.000), which indicatel strong contributions. 

The l discriminant validity asse lssme lnt, using both the l Fornelll-Larcke lr crite lrion and the l He lte lrotrait- 

Monotrait ratio (HTMT), confirms that the l constructs arel distinct from onel anothelr. This is e lvide lnce ld by thel 

low intelr-construct correllations—for e lxamplel, 0.215 beltwe le ln ELEL and E LSEL, and 0.089 beltwe le ln OLEL and ELSEL—

suggelsting minimal concelptual ovelrlap. 

The l kely finding of this relse larch is that thel outdoor lelarning e lnvironmelnt (OLEL) has a positive l influelnce l 

on elntrelprelne lurial e lducation (E LEL), which subselque lntly elnhance ls e lntre lprelne lurial se llf-e lfficacy (ELSE L). While l the l 

dire lct elffelct of OLE L on ELSEL was not statistically significant (p > 0.05), thel re lsults highlight the l me ldiating rolel 

of ELEL in this rellationship. This undelrscore ls thel significance l of intelgrating outdoor lelarning stratelgie ls with 

conte lxtual and elxpelrie lntial approachels in elntre lprelne lurship e lducation to elffe lctive lly build stude lnts’ confidelncel 

in the lir elntre lprelne lurial capabilitie ls. 

From a thelore ltical pe lrspe lctive l, thelse l re lsults stre lngthe ln the l argume lnt that thel delve llopmelnt of 

e lntre lprelne lurial se llf-elfficacy in elle lme lntary school studelnts cannot relly solelly on theloreltical approachels. Re lal-

life l e lxpelrie lntial le larning is relquireld that can bel obtaineld through activitiels outside l the l classroom. This kind of 
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activity providels an opportunity for studelnts to undelrstand and obse lrvel e lntrelpre lne lurial practice ls in a relal-world 

conte lxt. Howelve lr, the l e lffelctive lne lss of the l e lxpelrie lnce l is highly de lpe lndelnt on thel ability of elducators to intelgrate l 

e lxtracurricular activitie ls into a syste lmatic e lntre lpre lnelurship e lducation curriculum. 

The l implications of thelse l findings highlight thel importancel of telache lrs' role l as le larning me ldiators who 

are l ablel to bridgel contelxtual elxpelrie lnce ls outsidel thel classroom with e lntrelpre lnelurial mate lrials in thel classroom. 

The l connelction be ltwe le ln the l two can incre lase l the l se llf-e lfficacy of stude lnt e lntrelpre lnelurship in a more l me laningful 

way. Thelse l re lsults are l in line l with pre lvious re lse larch by (Saptono elt al., 2021), Hubelr e lt al. (2014), and (Saptono 

e lt al., 2021) which elmphasize ls the l importance l of intelgrating elxpe lrie lntial le larning in shaping elntrelpre lnelurial 

compelte lncie ls in stude lnts from an elarly agel. 

Table l 6. Kindnelss Asselssmelnt 

Variable Alpha 

Cronbach 

Composite 

Reliability 

(CR) 

Average Variance Extracted 

(AVE) 

E Lntrelprelne lurship ELducation (ELEL) 0.002 0.501 0.500 

ELntrelprelnelurial Sellf-ELfficacy 

(ELSEL) 
0.388 0.765 0.620 

Outdoor Lelarning ELnvironmelnt 
(OLEL) 

1.000 1.000 1.000 

 

Tablel 7. Summary of telst relsults 

Beta Value T value P value Decision 

0.258 4.430 0.000 Confirmeld 

0.108 1.695 0.091 Not Confirmeld 

0.325 4.573 0.000 Confirmeld 

0.084 2.380 0.018 Confirmeld 

 

Practical and Theoritical Implications 

The l findings of this study offe lr valuable l insights into elffelctive l approachels for fostelring e lntre lprelne lurial 

se llf-e lfficacy among studelnts, particularly within thel Indonelsian e lducational landscape l. E Lxpanding upon 

the loreltical frame lworks e lstablishe ld by Ce lra elt al. (2020), Saptono elt al. (2021), ELrnst (2011), and Cassidy (2015), 

this re lse larch providels a unique l contribution by focusing on thel e lle lme lntary school conte lxt. A kely outcomel 

re lvelals that e lntre lpre lnelurship e lducation acts as a meldiating variablel in thel rellationship be ltwe le ln thel outdoor 

le larning elnvironmelnt and studelnts’ e lntre lprelne lurial se llf-e lfficacy. The lrelfore l, e lnhancing e lntrelpre lnelurship 

e lducation at thel primary school le lve ll should be l close lly linke ld with thel imple lme lntation of outdoor le larning 

strate lgie ls. This sugge lsts that e lntre lprelne lurship lelarning should e lxte lnd belyond traditional, classroom-celnte lre ld 

instruction and incorporate l hands-on, elxpe lrie lntial activitie ls in outdoor se lttings, the lre lby elxposing studelnts to 

practical and authelntic e lntre lpre lne lurial elxpe lrie lncels. 

 

4. CONCLUSION 

This study aims to elxaminel thel influelncel of outdoor lelarning elnvironmelnts and elntrelprelne lurship elducation 

on elntrelprelnelurial sellf-elfficacy (ELSEL) among ellelmelntary school studelnts. Thel findings re lvelal that studelnts’ activel 

participation in outdoor lelarning activitie ls significantly elnhance ls thelir undelrstanding of elntre lprelnelurial concelpts 

and stre lngthelns thelir confidelnce l in elngaging with elntrelprelnelurial tasks. Furthe lrmorel, elntrelprelnelurship elducation 

selrvels as a me ldiating variablel, relinforcing thel rellationship be ltweleln outdoor le larning elxpelrielncels and studelnts’ 

elntrelprelnelurial se llf-elfficacy. 

The lsel findings align with Bandura’s Social Cognitive l Thelory, which posits that elnactivel maste lry elxpelrielncels 

and social inte lractions play a critical role l in shaping individuals’ se llf-elfficacy bellielfs. In this conte lxt, outdoor 

lelarning elnvironmelnts provide l authe lntic and contelxtual lelarning elxpelrielncels that allow stude lnts to elngagel 

dire lctly with relal-lifel challelngels, whilel elntrelprelnelurship e lducation relinforcels the l cognitive l and attitudinal 

framelworks nelcelssary for building confide lncel in elntrelprelnelurial activitiels. 
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The l implications of this study unde lrscorel thel importancel of implelmelnting elxpelrielntial and participatory 

telaching stratelgiels that involve l studelnts both inside l and outside l thel classroom to foste lr the l delvellopmelnt of non-

cognitivel skills and elntrelprelne lurial compeltelncie ls from an elarly agel. It is relcommelndeld that outdoor le larning bel 

intelgrate ld with activitiels such as community se lrvicel, elnvironmelntal ste lwardship, and obse lrvational fielldwork, 

elnabling studelnts to inte lract dire lctly with lelarning objelcts and social contelxts in melaningful ways. 

Howe lvelr, this study is limite ld to two primary variable ls—outdoor lelarning elnvironmelnts and 

elntrelprelnelurship e lducation—without conside lring othe lr pote lntial psychological or conte lxtual factors that may 

influelncel elntrelprelnelurial sellf-elfficacy. Morelovelr, thel relselarch was conducteld elxclusivelly in e llelmelntary schools 

within a spe lcific relgion of Indonelsia, which may limit the l gelne lralizability of thel findings. 

Future l relselarch is the lrelforel elncourageld to elxplorel additional psychological constructs such as studelnts’ 

attitude ls, mindselts, knowleldge l, and elntrelprelnelurial intelntions to de lvellop a morel comprelhelnsive l undelrstanding 

of thel deltelrminants of elntrelprelnelurial delvellopmelnt at the l primary elducation le lvell. Accordingly, this study 

contributels to the l acadelmic discourse l by offelring e lmpirical e lvidelncel for thel meldiating role l of elntrelprelnelurship 

elducation and proposing a conce lptually groundeld, elxpelrielncel-baseld instructional mode ll that is both conte lxtually 

rellelvant and relsponsivel to thel delvellopmelntal nelelds of 21st-ce lntury lelarnelrs. 
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