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Abstract: This study investigated the instructional strategies employed by EFL teachers
to support low-proficiency learners in inclusive classroom settings and examined the
extent to which these strategies influenced learners’ participation and language
achievement. Employing a mixed-methods approach with an exploratory sequential
design, the study combined qualitative and quantitative data to provide a comprehensive
understanding of inclusive teaching practices. Qualitative data were collected through
semi-structured interviews with six EFL teachers and focus group discussions with
students, while quantitative data were obtained from structured questionnaires and
classroom-based assessments. The qualitative findings revealed that teachers
implemented various inclusive instructional strategies, including scaffolding, peer
collaboration, simplified and contextualized instruction, and differentiated tasks to
accommodate learners’ diverse needs. The quantitative findings demonstrated that these
strategies positively influenced students’ classroom participation and language
achievement, particularly in vocabulary mastery, grammar accuracy, reading
comprehension, and writing performance. The study further highlighted that supportive
and flexible instructional practices contributed to increased learner confidence and
engagement in classroom activities. Overall, the findings emphasize the importance of
inclusive pedagogy in creating equitable and participatory EFL learning environments.
The study also offers pedagogical implications for teachers, curriculum developers, and
educational institutions in supporting low-proficiency learners more effectively.

Keywords: differentiated instruction, EFL classrooms, inclusive pedagogy, language
achievement, low-proficiency learners

INTRODUCTION

Inclusive education has become a central concern in contemporary educational discourse,
emphasizing the need to provide equitable learning opportunities for all students
regardless of their abilities and backgrounds. In the context of English as a Foreign
Language (EFL) classroom, this principle is particularly important due to the diverse
range of learners’ language proficiencies (Namaziandost et al., 2024). Among them, low-
proficiency learners often encounter significant barriers to successful learning, including
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limited vocabulary, weak grammatical knowledge, low confidence, and high levels of
language anxiety (Quvanch et al., 2024). These challenges frequently result in reduced
classroom participation and slower language development, which may further widen the
gap between learners of differing proficiency levels.

The presence of mixed-ability classrooms requires teachers to adopt instructional
strategies that can accommodate diverse learner needs while maintaining meaningful
learning experiences. In this regard, inclusive teaching emphasizes the importance of
responsiveness, flexibility, and learner-centered approaches (Effendi et al., 2024).
Teachers are expected to employ various strategies such as scaffolding, differentiated
instruction, peer collaboration, and the use of accessible learning materials to ensure that
low-proficiency learners are not marginalized (Hassen et al., 2024). These strategies are
intended not only to support comprehension but also to encourage active participation
and engagement in classroom activities.

However, despite the recognized importance of inclusive practices, many EFL teachers
face challenges in implementing them effectively. Factors such as large class sizes,
limited instructional time, curriculum demands, and insufficient professional training
often constrain teachers’ ability to fully support low-proficiency learners (Imran et al.,
2024). In addition, previous research has largely focused on identifying general teaching
strategies without deeply examining how these strategies are enacted in real classroom
contexts (Zhao & Qi, 2023). There is also limited empirical evidence that clearly
demonstrates the extent to which such strategies influence learners’ participation and
language achievement (Forsman, 2025).

Another important gap lies in the methodological approaches used in existing studies.
Qualitative research has provided valuable insights into teachers’ beliefs and practices,
yet it often lacks measurable evidence of impact on student outcomes (Witter & Hattie,
2024). On the other hand, quantitative studies tend to emphasize learning outcomes
without adequately capturing the complexity of classroom processes and instructional
decision-making (Rauteda, 2025). This separation creates a need for more comprehensive
research that integrates both perspectives in order to better understand inclusive teaching
practices and their effects on low-proficiency learners. Based on these concerns, this
study is guided by the following research questions:

1. What instructional strategies do EFL teachers employ to support low-proficiency
learners in inclusive classroom settings?

2. To what extent do these instructional strategies influence low-proficiency learners’
participation and language achievement?

By addressing these questions, the present study seeks to provide a more comprehensive
understanding of how inclusive teaching strategies are implemented and how they
contribute to student outcomes in EFL classrooms. Through the integration of qualitative
and quantitative data, this research is expected to offer both descriptive and empirical
insights into effective pedagogical practices. The findings are anticipated to contribute to
the development of more inclusive instructional approaches and to inform teachers,
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curriculum developers, and policymakers in supporting low-proficiency learners more
effectively.

CONCEPTUAL FRAMEWORK OF THE STUDY AND LITERATURE
REVIEW

Conceptual Framework

This study is grounded in the principles of inclusive pedagogy, which emphasize the need
to create learning environments that accommodate diverse learner needs while
maintaining equitable access to meaningful educational experiences (Langan et al., 2025).
In EFL classrooms, low-proficiency learners often face challenges that limit their ability
to participate actively and achieve expected learning outcomes. Inclusive pedagogy shifts
the focus from learners’ limitations to teachers’ responsibility in designing instruction
that is accessible, flexible, and responsive (Cai et al., 2024; Filippou et al., 2025). This
perspective encourages the use of varied instructional strategies that can support learners
with different levels of language proficiency within the same classroom.

To operationalize inclusive pedagogy, this study draws on the framework of differentiated
instruction. Differentiation involves adapting teaching practices in terms of content,
process, and learning tasks to match students’ readiness levels and learning needs
(Jufrianto et al., 2025). In the context of low-proficiency learners, teachers may employ
strategies such as simplifying input, providing step-by-step guidance, using visual aids,
and organizing collaborative activities. These approaches aim to reduce learning barriers
and promote active engagement (D’Intino & Wang, 2021). By aligning instructional
strategies with learners’ abilities, differentiated instruction is expected to enhance both
participation and learning outcomes.

This study is also informed by sociocultural theory, particularly the concept of the Zone
of Proximal Development (Wu & Bakar, 2025). Learning is viewed as a socially mediated
process in which interaction with teachers and peers plays a crucial role (Song, 2024).
Scaffolding, as a key instructional strategy, enables learners to accomplish tasks with
guidance before gradually achieving independence. In EFL classrooms, scaffolding may
take the form of modeling, guided practice, and structured peer interaction (Kayi-Aydar,
2013). Such support is especially important for low-proficiency learners, as it helps them
build confidence and develop language skills through meaningful participation.

Based on these theoretical perspectives, the conceptual framework of this study positions
instructional strategies as the central factor influencing two main outcomes, namely
learners’ participation and language achievement. Participation refers to students’ active
involvement in classroom activities, while language achievement reflects their progress
in developing language skills (Yousif, 2025). The framework assumes that effective and
inclusive instructional strategies can create supportive learning environments that
encourage participation, which in turn contributes to improved language achievement
(Namaziandost & Celik, 2025). Thus, instructional strategies are conceptualized as the
key mechanism through which inclusive teaching can support low-proficiency learners in
EFL classrooms.
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Previous Studies and Gap Identification

A growing body of research has explored instructional strategies for supporting diverse
learners in EFL classrooms. Previous studies have identified various approaches such as
scaffolding (Liuetal., 2022), cooperative learning (Feng, 2023), differentiated instruction
(Tajik et al., 2024), and the use of contextualized materials (Afrilyasanti et al., 2025) as
effective in enhancing students’ understanding and engagement. These studies highlight
the importance of adapting teaching practices to learners’ needs and creating interactive
classroom environments that promote active participation (Gordon & Montenegro, 2025).
In particular, scaffolding and peer collaboration have been widely recognized for their
role in facilitating language development among low-proficiency learners.

In addition, several studies have examined the relationship between instructional
strategies and learner outcomes, including participation and language achievement.
Findings generally suggest that supportive and learner-centered strategies can increase
students’ willingness to participate and improve their performance in language tasks
(Koyuncu et al., 2024; Yousif, 2025). However, much of this research tends to focus
either on describing teaching practices or on measuring learning outcomes, often treating
them as separate areas of investigation (Cao et al., 2023; Domke & Cerrato, 2026). As a
result, there is limited understanding of how specific instructional strategies are connected
to both participation and achievement within the same study.

Another limitation in the existing literature lies in the methodological approaches
employed. Many studies adopt either qualitative or quantitative designs, which provide
valuable but partial insights. Qualitative studies offer in-depth descriptions of teachers’
practices and classroom dynamics, yet they often lack measurable evidence of their
impact on student outcomes. On the other hand, quantitative studies provide statistical
evidence of effectiveness but may overlook the complexity of instructional processes and
contextual factors influencing teaching practices. This methodological separation creates
a gap in capturing a holistic view of inclusive teaching in EFL classrooms.

Furthermore, relatively few studies have specifically focused on low-proficiency learners
within inclusive classroom settings (Petersson-Bloom & Holmqvist, 2022; Prediger &
Bur6, 2024). While mixed-ability classrooms are widely acknowledged, research often
does not sufficiently address the unique challenges faced by learners at the lower end of
the proficiency spectrum (Gaitas et al., 2024; Kamasak et al., 2021). There is a need for
studies that not only identify effective strategies but also examine how these strategies
function in real classroom contexts and how they influence both learner participation and
language achievement.

Addressing these gaps, the present study adopts a mixed-methods approach to provide a
more comprehensive understanding of inclusive instructional strategies in EFL
classrooms. By integrating qualitative exploration of teachers’ strategies with quantitative
examination of their impact on learners’ participation and achievement, this study aims
to bridge the divide between pedagogical processes and learning outcomes. In doing so,
it contributes to the existing literature by offering both contextualized insights and
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empirical evidence on how low-proficiency learners can be effectively supported in
inclusive educational settings.

METHODS
Research Design and Participants

This study employed a mixed-methods approach using an exploratory sequential design
to provide a comprehensive understanding of instructional strategies used to support low-
proficiency learners in EFL classrooms. The qualitative phase was conducted first to
explore and identify the instructional strategies employed by teachers in inclusive
classroom settings (Peng, 2025). Consistent with the exploratory sequential mixed-
methods design (Creswell & Clark, 2026), the qualitative findings served as the
foundation for developing the quantitative phase. Specifically, the themes generated from
the qualitative analysis—including scaffolding, peer collaboration, simplified and
contextualized instruction, and differentiated tasks—were transformed into questionnaire
constructs that measured students' perceptions of these instructional strategies and their
influence on classroom participation and language achievement. This sequential process
ensured methodological continuity between the qualitative exploration and quantitative
validation phases.

The study was conducted in three public secondary schools implementing inclusive EFL
programs. Participants in the qualitative phase consisted of six EFL teachers (T1-T6)
who were purposefully selected based on at least five years of teaching experience,
experience teaching mixed-ability classrooms, and active implementation of inclusive
instructional practices. In addition, eight low-proficiency learners participated in two
focus group discussions to provide complementary perspectives regarding their
classroom learning experiences.

The quantitative phase involved 128 low-proficiency learners (67 females and 61 males)
enrolled in Grade 10, aged between 15 and 16 years (Coded as S). Students were drawn
from the same schools as the qualitative participants using purposive sampling. Learners
were classified as low-proficiency based on three criteria: (1) English achievement scores
below the school's minimum mastery criterion (KKM = 75), (2) teachers'
recommendations based on continuous classroom observations, and (3) consistent
difficulties in classroom participation and language performance. These criteria ensured
that the participants represented the target population investigated in this study.

Data Collection and Instrument Development

Data collection was conducted in two sequential phases corresponding to the mixed-
methods design.

During the qualitative phase, data were collected through semi-structured interviews with
teachers and focus group discussions with students. The interviews explored teachers'
instructional strategies, pedagogical decision-making, and challenges encountered when
teaching low-proficiency learners (Tarrayo et al., 2021). Focus group discussions
explored learners' perceptions of classroom practices, learning experiences, and factors
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influencing classroom participation (Geampana & Perrotta, 2025). All interviews and
discussions were audio-recorded, transcribed verbatim, and verified before analysis.

Qualitative data were analysed using thematic analysis following Braun and Clarke's
(2021) six-step procedure. Initial codes were generated inductively before being grouped
into broader themes representing inclusive instructional practices.

The themes identified during the qualitative analysis directly informed the development
of the quantitative questionnaire. Each major theme was operationalized into multiple
questionnaire items. For example, the scaffolding theme generated items concerning
teacher guidance, modelling, and step-by-step explanations; the peer collaboration theme
informed items related to group work and peer interaction; simplified and contextualized
instruction generated items measuring instructional clarity and contextual relevance; and
differentiated instruction informed items assessing task adaptation and instructional
flexibility. This process ensured that the questionnaire reflected teachers' authentic
instructional practices identified during the qualitative investigation.

The initial questionnaire consisted of 30 items measured using a five-point Likert scale
ranging from 1 (strongly disagree) to 5 (strongly agree). Before administration, the
questionnaire underwent expert review by three specialists in English language education
and educational measurement to establish content validity. Revisions were made based
on their recommendations regarding item clarity, wording, and construct representation.
Subsequently, the revised questionnaire was pilot-tested with 35 students from a
comparable school that did not participate in the main study. Internal consistency analysis
demonstrated satisfactory reliability (Cronbach's a = .91), indicating that the
questionnaire was appropriate for data collection.

During the quantitative phase, participants completed the questionnaire after experiencing
the instructional intervention. The same group of students also completed classroom-
based pre-tests and post-tests designed to measure vocabulary mastery, grammar
accuracy, reading comprehension, and writing performance. The achievement tests were
developed according to the curriculum objectives and were reviewed by two experienced
EFL teachers to ensure alignment with the instructional content.

Intervention Procedures

The instructional intervention was implemented over an eight-week period comprising
sixteen 90-minute classroom meetings. Throughout the intervention, participating
teachers consistently implemented the inclusive instructional strategies identified during
the qualitative phase, including scaffolding, peer collaboration, simplified and
contextualized instruction, and differentiated learning tasks. The same group of students
completed the pre-test one week before the intervention and the post-test during the final
week of implementation, enabling comparisons of learners' language achievement
following exposure to the instructional strategies.

Data Analysis and Integration

Quantitative questionnaire data were analysed using descriptive statistics, including
means and standard deviations, to examine students' perceptions of instructional
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strategies. Pre-test and post-test scores were analysed using paired-samples t-tests to
determine changes in language achievement following the intervention.

Integration occurred at two stages of the research process. The first stage involved
instrument development, where qualitative themes directly informed questionnaire
construction. The second stage occurred during interpretation, where qualitative findings
explaining teachers' instructional decision-making were compared with quantitative
findings describing students' perceptions and learning outcomes. A joint display matrix
was developed to align qualitative themes, questionnaire constructs, quantitative results,
and integrated meta-inferences. This integration enabled the study to move beyond
reporting separate qualitative and quantitative findings by generating comprehensive
explanations regarding the effectiveness of inclusive instructional strategies for low-
proficiency learners.

Methodological triangulation was further employed by comparing evidence obtained
from interviews, focus group discussions, questionnaires, and classroom-based
assessments. The convergence of findings across these data sources strengthened the
credibility and trustworthiness of the overall conclusions regarding inclusive teaching
practices in EFL classrooms.

FINDINGS

RQI: Instructional Strategies Employed by EFL Teachers to Support Low-Proficiency
Learners

Scaffolding Strategies

The findings reveal that scaffolding emerged as one of the most frequently employed
instructional strategies by EFL teachers to support low-proficiency learners. Teachers
consistently emphasized the importance of breaking down complex tasks into manageable
steps, providing clear models, and guiding students gradually toward independent
performance. Scaffolding was implemented through various techniques, including
teacher modeling, guided writing, the use of sentence starters, and step-by-step
explanations. These practices were particularly useful in reducing students’ cognitive
load and helping them understand task requirements more clearly.

Table 1. Scaffolding Strategies

Scaffolding Description Purpose

Strategy

Teacher modeling Demonstrating how to Providing clear examples for
complete tasks learners

Guided practice Supporting students during Reducing difficulty and
task completion building confidence

Sentence starters ~ Providing partial structures for Assisting idea development
writing

Step-by-step Breaking tasks into smaller Enhancing comprehension

instruction steps
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The data indicate that scaffolding not only supported comprehension but also increased
students’ confidence and willingness to participate. Teachers observed that when learners
were given structured support, they were more likely to attempt tasks and engage in
classroom activities. This suggests that scaffolding plays a crucial role in bridging the gap
between learners’ current abilities and expected learning outcomes. Excerpts from the
interviews and focus group discussions further illustrate how scaffolding was enacted in
classroom practice:

T1: “lusually give them an example first, then we do it together before they
try individually. It helps them feel more confident.”

13: “Low-level students need more guidance, so I break the task into
smaller parts to make it easier.”

S2: “When the teacher explains step by step, I understand better and I am
not afraid to try.”

These responses suggest that teachers selected scaffolding because they perceived
structured guidance as necessary to bridge learners’ limited language proficiency and
lesson demands. Rather than applying scaffolding uniformly, teachers adjusted the
amount of support according to students’ responses during classroom activities. However,
they also acknowledged that providing individualized guidance within mixed-ability
classrooms required balancing the needs of both low- and higher-proficiency learners.

Peer Collaboration

Another prominent strategy identified in the findings is peer collaboration. Teachers
frequently organized pair or group work activities to encourage interaction among
students with different proficiency levels. This approach allowed low-proficiency
learners to receive support from their peers while also participating in meaningful
communication. Collaborative activities included group discussions, peer review
sessions, and cooperative writing tasks.

Table 2. Collaboration Strategy

Collaboration Description Purpose

Strategy

Pair work Students work in pairs Encouraging interaction

Group discussion Small group conversations Sharing ideas and building

understanding

Peer feedback Students review each other’s Improving writing through
work feedback

Mixed-ability Combining high and low Providing peer support

grouping proficiency learners

The findings suggest that peer collaboration fosters a more interactive and inclusive
classroom environment. Low-proficiency learners benefit from exposure to their peers’
language use, which helps them develop vocabulary and improve their understanding.
Additionally, collaborative tasks reduce anxiety, as students feel more comfortable
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expressing their ideas in smaller groups rather than in whole-class settings. The following
excerpts demonstrate students’ and teachers’ perspectives on peer collaboration:

T2: “I mix strong and weak students so they can help each other. It works
well because they learn from their friends.”

T5: “Group work makes low-level students more active because they feel
less pressure.”

S4: “When I work with my friends, I can ask questions and learn new
words.”

These findings suggest that teachers deliberately organized peer collaboration to reduce
learners’ anxiety while increasing opportunities for meaningful interaction. Rather than
grouping students randomly, teachers adapted collaborative activities according to
classroom objectives and students’ participation levels. Nevertheless, they reported that
effective collaboration required continuous monitoring because stronger learners
occasionally dominated discussions, limiting the participation of lower-proficiency peers.

Simplified and Contextualized Instruction

The findings also show that teachers adapted their instructional input by simplifying
language and using contextualized materials. This strategy was aimed at making content
more accessible to low-proficiency learners. Teachers reported using simpler vocabulary,
shorter sentences, visual aids, and real-life examples to facilitate understanding.
Contextualized instruction often involved connecting lesson content to students’ daily
experiences, cultural backgrounds, or familiar situations.

Table 3. Instructional Adaptation

Instructional Description Purpose
Adaptation
Simplified language Using basic vocabulary and Enhancing
structures comprehension
Visual aids Pictures, charts, or videos Supporting
understanding
Real-life examples Linking content to daily Increasing relevance
experiences
Contextualized Using culturally familiar topics ~ Improving engagement
materials

This strategy was found to be effective in helping low-proficiency learners grasp lesson
content more easily. By reducing linguistic complexity and increasing relevance, teachers
were able to create a more inclusive learning environment. Students reported that they
found lessons easier to understand when examples were related to their own lives. The
following excerpts illustrate this practice:

T4: “I try to use simple language and give examples from their daily life so
they can relate to the lesson.”
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T6: “Using pictures and videos helps them understand faster, especially for
difficult topics.”
S1: “If the teacher uses simple words, I can follow the lesson better.’

’

These findings indicate that teachers simplified instructional input not to reduce academic
expectations but to improve learners’ access to lesson content. Teachers adjusted
explanations according to students’ understanding while maintaining appropriate
linguistic challenge. They also recognized the need to balance comprehensible instruction
with continued language development to avoid excessive simplification.

Differentiated Tasks

Finally, differentiated tasks were identified as an important strategy for addressing
varying levels of student ability. Teachers reported modifying tasks based on students’
proficiency levels by adjusting the complexity, length, or expected outcomes of
assignments. This allowed low-proficiency learners to participate in the same lesson as
their peers while working at an appropriate level of difficulty.

Table 4. Differentiation Strategy

Differentiation Description Purpose
Strategy
Task modification Adjusting difficulty levels Matching learners’
abilities
Flexible output Allowing different forms of Encouraging
responses participation
Tiered assignments Providing tasks at varying levels  Supporting diverse
learners
Additional support Extra guidance for low-level Ensuring task
students completion

The findings indicate that differentiated tasks help create a more equitable learning
environment by allowing all students to engage with the lesson content. Low-proficiency
learners were more willing to participate when tasks were within their capabilities, which
contributed to increased confidence and motivation. Supporting excerpts from the data
include:

T1: “I give simpler tasks to low-level students so they can still participate
without feeling left behind.”

T3: “Not all students can do the same task, so I adjust it based on their
level.”

S5: “When the task is easier, I feel more confident to do it.”

These findings suggest that differentiation reflected teachers’ ongoing instructional
decision-making rather than simply modifying task difficulty. Teachers continuously
adjusted learning activities according to learners’ proficiency, confidence, and classroom
participation, although they acknowledged that preparing differentiated tasks increased
planning demands and instructional complexity.
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Taken together, these findings indicate that teachers did not employ scaffolding, peer
collaboration, simplified instruction, and differentiation as isolated strategies. Rather,
they combined and adapted these approaches in response to learners’ proficiency levels,
classroom participation, and instructional objectives. Across all themes, teachers’
pedagogical decisions reflected continuous responsiveness to classroom conditions while
balancing inclusive participation with curriculum expectations. This suggests that
inclusive instruction was enacted as a dynamic process of instructional adaptation rather
than the implementation of predetermined teaching techniques.

RQ2: The Influence of Instructional Strategies on Low-Proficiency Learners’
Participation and Language Achievement

Influence on Learners’ Participant

The quantitative findings indicate that the instructional strategies employed by EFL
teachers positively influenced low-proficiency learners’ classroom participation. Based
on the structured questionnaire data, students generally perceived scaffolding, peer
collaboration, simplified instruction, and differentiated tasks as supportive in
encouraging their engagement during classroom activities. The findings suggest that
inclusive teaching strategies helped learners feel more confident and comfortable
participating in the learning process.

Table 5. Students’ Perceptions of Instructional Strategies Supporting Classroom
Participation

Statement Mean SD  Interpretation
M)

Teacher guidance helps me participate actively in =~ 4.31 0.62 High

class

Group activities make me more confident to 4.18 0.71 High

speak English

Simplified explanations help me understand 4.42 0.54 Very High

classroom tasks

Differentiated tasks encourage me to complete 4.09 0.68 High

activities

I feel more comfortable participating when 4.25 0.66 High

working with peers

The questionnaire results demonstrate consistently positive student perceptions across all
instructional strategies, with mean scores ranging from 4.09 to 4.42. Simplified
explanations received the highest rating (M = 4.42, SD = 0.54), followed by teacher
guidance and peer collaboration, suggesting that accessible instruction and structured
support were perceived as particularly important in promoting classroom participation.
Although differentiated tasks received the lowest mean score, the rating remained high,
indicating that all four instructional strategies contributed positively to learners’
classroom engagement.
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Table 6. Classroom Participation Before and After the Implementation of Inclusive
Instructional Strategies

Participation Before After Improvement
Indicator Implementation Implementation

Responding to teacher 38% 72% +34%
questions

Participating in group 44% 81% +37%
discussions

Completing classroom 53% 87% +34%
activities

Asking questions  29% 61% +32%

during lessons

The classroom-based assessment further supports these findings by demonstrating
improvements across all participation indicators following the implementation of
inclusive instructional strategies. Participation in group discussions showed the greatest
increase (from 44% to 81%), while responding to teacher questions, completing
classroom activities, and asking questions during lessons also improved substantially.
These results indicate that the instructional strategies were associated with broader
increases in learners’ active participation across different classroom activities rather than
improvements in a single aspect of engagement.

Influence on Language Achievement

The findings also indicate that the instructional strategies employed by teachers
positively influenced learners’ language achievement. Questionnaire responses showed
that students perceived the strategies as helpful in improving their understanding of
lesson content, vocabulary development, and overall language performance. Supportive
teaching practices appeared to facilitate both comprehension and language production
among low-proficiency learners.

Table 7. Students’ Perceptions of Instructional Strategies Supporting Language
Achievement

Statement Mean SD  Interpretation
M)

Teacher guidance helps me improve my English  4.27 0.63 High

skills

Group work helps me learn new vocabulary 4.15 0.74 High

Simplified instruction helps me understand 4.38 0.58 Very High

grammar better

Differentiated tasks help me complete language 4.12 0.69 High

activities successfully

Classroom activities help improve my writing 4.21 0.65 High

performance
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The questionnaire results indicate consistently positive perceptions of all instructional
strategies in supporting language achievement. Simplified instruction again received the
highest mean score (M = 4.38, SD = 0.58), followed by teacher guidance and classroom
activities. The relatively high ratings across all questionnaire items suggest that students
perceived multiple instructional strategies as contributing to their language development
rather than attributing their progress to a single instructional approach.

Table 8. Students’ Language Achievement Before and After the Implementation of
Inclusive Instructional Strategies

Achievement Indicator Pre-Test Mean Post-Test Mean Improvement

Vocabulary mastery 57.8 73.6 +15.8
Grammar accuracy 55.4 71.2 +15.8
Reading comprehension  59.1 75.3 +16.2
Writing performance 60.3 79.1 +18.8

The classroom-based assessment revealed improvements across all language
achievement indicators following the implementation of inclusive instructional
strategies. Writing performance demonstrated the largest gain (from 60.3 to 79.1), while
vocabulary mastery, grammar accuracy, and reading comprehension also showed notable
improvements. The consistent increases across all four language domains suggest that
the instructional strategies supported learners’ overall language development rather than
improving only a specific language skill.

DISCUSSION

The findings of this study demonstrate that EFL teachers employed various inclusive
instructional strategies to support low-proficiency learners, particularly scaffolding, peer
collaboration, simplified instruction, contextualized materials, and differentiated tasks.
These strategies were found to contribute positively to learners’ classroom participation
and language achievement. The findings highlight the importance of responsive and
flexible teaching practices in addressing learner diversity within inclusive EFL
classrooms.

One of the major findings of this study is the significant role of scaffolding in supporting
low-proficiency learners. Teachers frequently provided step-by-step guidance, teacher
modelling, and structured support to help students complete learning tasks. These
qualitative findings are reinforced by the quantitative results, in which teacher guidance
received a high mean score (M = 4.31) for supporting classroom participation, indicating
that students also perceived structured assistance as beneficial to their engagement. This
finding aligns with previous studies that identified scaffolding as an effective strategy for
facilitating language learning among struggling learners (Homayouni, 2022; Ahmed
Abdel-Al Ibrahim et al., 2023). Previous research has suggested that scaffolding reduces
learners’ cognitive burden and enables them to perform tasks beyond their current level
of competence through guided assistance (Faber et al., 2024; Zhang & Singh, 2025). The
convergence of the qualitative and quantitative findings suggests that scaffolding
supported not only learners’ academic performance but also their confidence and
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willingness to participate actively in classroom activities. However, unlike some previous
studies that focused primarily on academic achievement, this study additionally
demonstrates that scaffolding contributes to learners’ emotional readiness and classroom
engagement, particularly in inclusive learning environments.

The findings also reveal that peer collaboration played an important role in enhancing
learners’ participation and confidence. Teachers organized mixed-ability group activities
that allowed low-proficiency learners to receive support from more proficient peers. This
qualitative evidence is supported by the quantitative findings, in which students reported
high agreement that group activities increased their confidence in speaking English (M =
4.18) and that working with peers made classroom participation more comfortable (M =
4.25). This finding is consistent with earlier research emphasizing the value of
collaborative learning in promoting interaction and reducing language anxiety in EFL
classrooms (Homayouni, 2022; Sukkaew et al., 2025). Through peer interaction, learners
were able to practice language skills in less intimidating settings, which increased their
willingness to communicate. The consistency between both datasets indicates that peer
collaboration functioned simultaneously as an instructional strategy supporting language
development and as a mechanism for promoting learners’ social inclusion within
inclusive classrooms. Nevertheless, this study extends previous findings by illustrating
how peer collaboration functions not only as an academic support mechanism but also as
a social inclusion strategy that helps low-proficiency learners feel accepted and involved
in classroom activities.

Another important finding concerns the use of simplified and contextualized instruction.
The qualitative findings showed that teachers intentionally simplified instructional input
and contextualized learning materials to improve learners’ understanding while
maintaining lesson objectives. These findings are strongly reinforced by the quantitative
evidence, in which simplified explanations received the highest mean score for classroom
participation (M = 4.42) and simplified instruction likewise obtained the highest mean
score for language achievement (M = 4.38). This suggests that accessible language input
is particularly beneficial for low-proficiency learners. These findings support previous
studies arguing that comprehensible input is essential for effective language acquisition
(Almohawes, 2024; Nguyen, 2024). The use of familiar examples and contextualized
materials also appeared to increase students’ understanding and engagement. The
convergence of both datasets indicates that simplified instruction supported learners not
only cognitively by facilitating comprehension but also affectively by increasing their
confidence and willingness to participate in classroom activities. However, while earlier
studies often discussed simplified instruction in relation to comprehension alone, the
present study demonstrates that it also positively influences learners’ confidence and
classroom participation. This indicates that accessible instruction can simultaneously
support cognitive and affective dimensions of learning.

In terms of differentiated instruction, the findings show that adapting tasks according to
learners’ proficiency levels encouraged greater participation and improved language
performance. The qualitative findings revealed that teachers continuously adjusted
learning tasks according to students’ abilities, while the quantitative results showed that
differentiated tasks were positively perceived in supporting both classroom participation
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(M =4.09) and language achievement (M = 4.12). This finding corresponds with studies
on differentiated pedagogy that emphasize the importance of adjusting instructional
practices to meet diverse learner needs (Letzel-Alt & Pozas, 2025; Vogel et al., 2022).
Low-proficiency learners in this study reported feeling more capable and motivated when
tasks were aligned with their abilities. Together, these findings suggest that although
differentiation requires continuous pedagogical judgement, learners recognize its value
in creating equitable opportunities for successful participation and learning. Nevertheless,
this study also reveals practical challenges in implementing differentiation, particularly
in mixed-ability classrooms where teachers must balance diverse learning needs within
limited instructional time. This finding contrasts with some previous studies that portray
differentiation as relatively straightforward to implement, suggesting that contextual
classroom realities significantly influence the effectiveness of inclusive teaching
practices (Lindner & Schwab, 2025; Love & Horn, 2021).

Taken together, the integration of the qualitative and quantitative findings provides a
more comprehensive understanding of how inclusive instructional strategies function in
EFL classrooms. While the qualitative data explain why teachers selected particular
strategies and how they adapted them to learners’ diverse needs, the quantitative findings
demonstrate that students consistently perceived these strategies as beneficial for both
classroom participation and language achievement. The convergence of both datasets
strengthens the conclusion that inclusive instructional practices support learners not only
academically but also affectively by fostering confidence, engagement, and meaningful
participation.

Beyond demonstrating the effectiveness of individual instructional strategies, this study
contributes to the discourse on inclusive pedagogy by illustrating how teachers’ ongoing
instructional decision-making shapes inclusive classroom practices for low-proficiency
learners. Previous research has often examined instructional strategies in general
language teaching contexts without specifically focusing on low-proficiency learners in
inclusive classrooms. By centering on this group of learners, the present study highlights
the importance of equitable instructional practices that ensure meaningful participation
for all students. The findings suggest that inclusive teaching is not limited to
accommodating learners’ weaknesses but involves creating supportive classroom
environments where diverse learners can actively engage and succeed.

Based on the findings, several pedagogical implications can be proposed. First, EFL
teachers should incorporate scaffolding techniques consistently in classroom instruction
to support learners’ gradual language development and participation. Second,
collaborative learning activities should be integrated into classroom practice to promote
both academic learning and social inclusion among students. Third, teachers need to
provide simplified and contextualized instructional input to make learning more
accessible and meaningful for low-proficiency learners. Fourth, differentiated instruction
should be implemented flexibly to accommodate varying learner abilities without
marginalizing students with lower proficiency levels. Finally, teacher education and
professional development programs should place greater emphasis on inclusive pedagogy
and practical strategies for managing mixed-ability classrooms. By adopting these
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approaches, EFL classrooms can become more equitable, participatory, and supportive
learning environments for low-proficiency learners.

CONCLUSION

This study explored the instructional strategies employed by EFL teachers to support
low-proficiency learners in inclusive classroom settings and examined the extent to
which these strategies influenced learners’ participation and language achievement.
Rather than identifying effective instructional strategies alone, the findings demonstrate
that inclusive pedagogy is enacted through teachers’ continuous adaptation of
scaffolding, peer collaboration, simplified and contextualized instruction, and
differentiated tasks in response to learners’ diverse needs. The integration of qualitative
and quantitative evidence indicates that these instructional strategies collectively support
not only language achievement but also learners’ confidence, engagement, and active
classroom participation.

Theoretically, this study contributes to the literature on inclusive EFL pedagogy by
highlighting teachers’ adaptive instructional decision-making as a key mechanism
through which inclusive teaching practices become effective in mixed-ability
classrooms. Methodologically, the exploratory sequential mixed-methods design
provides a more comprehensive understanding of inclusive instruction by combining
teachers’ perspectives on instructional practices with quantitative evidence of learners’
participation and language achievement. Practically, the findings underscore the
importance of preparing EFL teachers to implement responsive and learner-centered
instructional strategies through teacher education and professional development
programs that emphasize inclusive pedagogy and effective classroom management for
mixed-ability learners.

Despite these contributions, this study has several limitations that should be
acknowledged. The study was conducted within a limited educational context and
involved a relatively small number of teacher participants, which may affect the broader
generalizability of the findings. In addition, the quantitative data focused primarily on
classroom participation and language achievement within a specific period of
implementation. Accordingly, future research should examine inclusive instructional
practices across more diverse educational contexts and educational levels to determine
the transferability of these findings. Longitudinal studies are also needed to investigate
how sustained implementation of inclusive instructional strategies influences learners’
language development over time. Furthermore, future research could explore the roles of
learner motivation, foreign language anxiety, and digital or Al-supported learning
environments in shaping the effectiveness of inclusive pedagogy for low-proficiency
EFL learners.
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